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1 Purpose of the Handbook

This Handbook is intended to support managers and trainers in using the Language Assessment
Professionalisation Programme (LAPP) as part of a Continuous Professional Development
programme (CPD). Although the course is free-standing and can be used by individuals alone to
increase their knowledge of, and skills in, assessment practices, teachers will be able to benefit
significantly from participating as part of a group which allows review and discussion of the key
learning points.

The Handbook explains the course purpose and content along with an outline of how it supports
participants in progressing along the initial levels of Assessment Competence with the European
Profiling Grid (EPG). The main focus of the Handbook is to illustrate how features and activities
within each module of the LAPP course can be activated in a CPD setting along with suggestions for
how groups can support each other along their learning journey.

1 Back to Contents

2 The LAPP Programme

This consists of five online self-access modules each covering different aspects of assessment. The
modules build from applying principles of practice through to managing classroom-based tests. The
intention is that participants work their way consecutively through the modules, building on the
knowledge transferred from each one.

The Programme is designed to be accessible to both pre-service and in-service teachers taking them
from Level 1.1 to Level 2.1 on the European Profiling_Grid competence in Assessment. The general
competences described in the EPG at these levels have been broken down into sub-competences to
allow participants to develop the separate components within each skill. See Appendix 1 for details.

A summary of the focus and content of each module is outlined in the table below. This is followed
by detailed descriptions of content along with the specific sub-competences of assessment in the
EPG which are applied at each stage.

The modules cover:

« basic principles in assessment
« best practice in assessment

Key considerations

Module Focus Content
Introduction to assessment * when and why we use assessments
1 and relevant reference * differing views of assessment
documents * theimportance of fairness in assessment

* resources we can use to evaluate and design assessments

2 Principles, purposes and * the principles of fairness, validity, reliability and impact
impact of assessment *  how the principles apply to assessment tasks

* the different purposes of assessment

*  how assessments might affect learning

LAPP English, version 2, Handbook 4
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3 Assessment of Learning: *  the concept of assessment of learning and the rationale for

fairness and appropriacy this type of assessment

« different types of these assessments and their purposes

. how to evaluate these assessments and their appropriacy for
specific contexts
the issues involved in conducting a pre-existing or
standardised test

4 Assessment for Learning: « the different ways we can structure assessments in the
delivering classroom-based classroom
tests . howtoinvolve learners
. how to deliver these assessments so that they are fair and
reliable

examples of assessments and how these can be used to
progress learning

5 Assessment for Learning: *  how to manage classroom-based assessment so that you
managing results and gather appropriate information about student learning
feedback * how tointerpret and report the results of any assessments

« different ways to give meaningful feedback to learners

At the end of the Programme, participants will be able to:

« evaluate the quality of standardised and unit assessments and the relevance to their

learners
« design in-class assessments as part of learning progression.

1 Back to Contents
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3 Embedding LAPP in CPD

There are a range of approaches which trainers can employ to support teachers as they work their

way through the modules. These include:

« pairing with fellow participants

the classroom

working with mentors/more experienced teachers to put content into action,
group presentations to report on any activities resulting from working with assessment in

group discussions to focus on understanding of content (especially Modules 1 & 2)

Trainers will decide the most suitable format, activities and timing for their cohort of trainees but
what follows are some suggestions. It is a good idea to allow enough time between modules for
trainees to digest the ideas and information and put some activities into practice in the classroom,
where appropriate. A suitable model might be:

(a) trainees complete a module on their own

(b) trainees discuss issues and application of ideas in the module with another trainee or group
(c) trainees apply reading and/or ideas from content in their own classrooms

(d) trainees report back on and discuss results of (c) with their trainer.

Each module gives participants the opportunity to reflect on their learning but trainers may prefer to
build in additional reflective activities to support this.

TBack to Contents

4 The LAPP Platform: Interface, Navigation and Certificate of

Completion

There are 10 important steps you need to familiarise yourself with before you start learning. These
should not take too long, and are easily accessible via the table of contents menu on the right-hand

side:

Table of contents:

1. Accessibility settings
2. Course Structure

3. Navigation

4. Quizzes

5. Receptive activities
8. Questionnaires

7. Feedback

8. Transcriptions

9. Course progress

10. Minimum requirements for certificate of
completion

Make sure you switch on the sound on your device, which is recommended. If that is not possible,
make sure you read all the transcripts provided.
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1. Registration and log-in

You must first register on the https://lapp.education/ website. Make sure you store your password

for future use. Once you register, you will see this screen:

LAPP 3
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My course area Messages
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Community Profile settings
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Appointments

2. Accessing the course

To access the course go to: My course area. There you will find all the five modules, together with

the videos you need to watch to familiarise yourself with the platform.

The navigation buttons are below the videos. Please note there is also a page dedicated to

accessibility settings and navigating the platform.

3. Navigation panel

On the left-hand side, you will find a navigation panel, which is particularly useful when you come
back to the course. There you will be able to track your progress at item level and download the

certificate once you have completed all modules.
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fﬂ Site home
Calendar
g Certificates

[ private files
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4. Accessibility settings
Accessibility settings can be found in the bottom-left corner and offer the following options:

Accessibility settings x

Font type

Default font v

Default font

Dyslexic font

5. Course structure
Each module consists of videos, to which a transcript is provided.

Please also familiarise yourself with the different types of activities the course offers, as it will help
you navigate the course.

® The course consists of B modules. Each module incluces diiferent types of octivities

e =~ tsts and quirzes (Enowkedge check and progress)
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Make sure you watch all the videos, as information on your progress and certification is provided
there. When you click on each module, you will see which types ofactivities it consists of:

Module 2: Principles, Purposes and Impact of Assessments
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6. Tracking your overall progress at module level
Each module has a horizontal tracking bar at the bottom that helps you monitor your progress by
showing how much of the module you have completed:

Module 1: Introduction to Assessment

- ~

_
abc uu] O

—

I

Topic progress
56%

&

&

7. Recommended learning approach

We strongly recommend that you progress through the modules in order and in a systematic
manner, starting with Module 1. This is because the modules build on one another and gradually
take you through the levels of the EPG from 1.1 to 2.1.

However, LAPP caters for differing learning styles, so you are not obliged to complete the modules in
this order. You can do the modules in any order because there is flexibility in how participants can
use the platform. For example, you might wish to begin with Module 5 (not recommended) before
moving on to Module 4:

Module 5: Assessment for Learning: Managing Results and Feedback

Topic progress
368%

Module 4: Assessment for Learning: Delivering Classroom-Based Tests

Topic progress
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8. Flexible access to modules and components

For example, as a teacher educator, can | dip in and out as | wish in order to provide relevant
items for my team?

Yes, you can. You can choose one or more components you wish to share with your colleagues or
groups for training purposes. The modules can be accessed in any order, as required, as can each
component within the module.

9. Obtaining my Certificate of Completion
In order to qualify for your Certificate you need to have successfully completed the end-of-module
requirements and at least 80% of all the tests and quizzes.

10. Certificate Validation Service

All LAPP Certificates of Completion have a personalised, unique QR code embedded so that you can
demonstrate evidence of having completed the LAPP English course to interested third parties such
as school managers, work groups, CPD trainers, employers, public agencies, ministries, and so forth.

Eaquals ‘\_“‘;‘j

LAPP \9 Validation Service v/

Certificate

of Completion

Personalised QR code

Thin docungal cordirna Bl

Anastasiia Pruhlo which opens the
‘ verification landing page

that can be printed out

This enhancement is based on the
unique, searchable serial number
linked to the participant’s name
and date certificate issued

Lnanung ona- 20toa

Serlal N° B.100533
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Assessment

y
i O
Introduction to = !

Module 1 introduces the key features of assessment and lays the foundation for understanding the
breakdown of competences in the EPG which teachers should be aiming for in order to improve their
assessment literacy. There is a strong focus on fairness in assessment and why this is important for
teachers and learners. This Module introduces participants to three key reference documents — the
EPG, the ALTE Principles of Good Practice and the CEFR - and how these can support quality standards
in assessments. It is advised that trainees fully understand and have the opportunity to consider and
discuss their own status on the EPG scale before moving through the module.

Approach
Module sub-topic Example Activity
When and why we use assessments Do you think some periods for assessment are more important than
others? Why/Why not?
Differing views of assessment Which view do you agree with most? Why?

How does this apply to your classroom?
Can you see value in the other views?

The importance of fairness in Have you ever taken or given an unfair test? What would have made
assessment the test more fair?

Which resource did you find most useful? Why? Is this for you as a
teacher or for your learners?
Why do you think it is important to refer to validated resources?

Resources we can use to evaluate
and design assessments

General discussion questions

» What type of tests do you currently use? Are you happy with these? Why? /Why not?
o What type of information would you like to know about your students’ learning? Why? How

would it help your teaching?
« Do you think all tests are fair? Why? / Why not?
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What teachers can do by the end of Module 1

Level 1.1 can conduct and mark end of unit tests from the course book
o understands the purpose of an assessment
« understands when to give an assessment (e.g. end of unit)

Level 1.2 can conduct and mark progress tests when given the material to do so and conduct oral
tests when given the material to do so
« can make decisions about which type of assessment to use appropriately

o can conduct and mark internal standardized assessments fairly and reliably

Level 2.1 can conduct regular progress tests including an oral component,
o understands the principles of assessment and why they are important

1 Back to Contents
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Principles, ‘U | E
Purposes and
Impact of O

Assessment 2

&
S

Module 2 looks at how to apply the principles of testing to ensure assessments are fair. The module
considers different types of assessment, their purpose and some of the impact that these different
assessments can have. The module examines the principles of fairness, validity, reliability and impact
in more detail with examples. Participants are asked to reflect on how the principles apply to
assessment tasks and compare the approach of assessment of learning with assessment for Learning.
As part of this, the different purposes of assessment are considered, along with developing teachers’
understanding of how assessments might affect learning.

Approach

Module sub-topic Example Activity

Do you think one principle is more important than the others? Why/Why
not?
Which principle are you most concerned about? Why?

The principles of Fairness,
Validity, Reliability and Impact

How the principles apply to Think of a test you have taken or used with your learners. Can you find

assessment tasks examples of how each of these principles are applied in the test? If not, why
not?

The different purposes of How many different reasons are there for you having taken or given tests?

assessment How do you think each type of test helps you understand student learning?

Why do you think assessments can have a positive effect on learning?

How assessments might affect
& Why can they have a negative effect?

learning

General discussion questions

o Which assessment principle do you think might be easiest to apply in your teaching context?
How?

o Which type of assessment do you think is more challenging to deliver? Why?

o Which type(s) of test might benefit learners the most? Why?

LAPP English, version 2, Handbook 13



What teachers can do by the end of Module 2

Level 1.1 can conduct and mark end of unit tests from the course book
« understand the purpose of an assessment

Level 1.2 can conduct and mark progress tests when given the material to do so and conduct oral
tests when given the material to do so

« make decisions about which type of assessment to use appropriately

e conduct and mark internal standardized assessments fairly and reliably

« deliver oral assessments fairly and reliably

Level 2.1 can conduct regular progress tests including an oral component,
« understand the principles of assessment and why they are important

« evaluate tests for appropriacy and fairness
« understand the potential outcomes of assessments

1 Back to Contents
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Assessment of
Learning:
Achievement and
Proficiency Tests

Module 3 looks at different types of assessments of learning (AoL). The module considers the
concept of assessment of learning and the rationale for this type of assessment. The module
considers how we can evaluate the different types of assessment to ensure the assessment is
appropriate and fair for our learners. It compares different types of standardised assessments and
their purposes as well as developing participants’ understanding of how to evaluate these
assessments and their appropriacy for specific contexts. The module also considers the issues and
challenges involved in conducting a pre-existing or standardised test.

Approach

Module Sub-topic Example Activity

The concept of assessment of
learning and the rationale for this
type of assessment

What examples do you know of standardised tests? Do you think these
are fair? Why/Why not?

Different types of these What are the different ways you think you can help learners approach
assessments and their purposes | these tests? How might these strategies help them?

Do the standardised tests you know always reflect the principles you
learnt about in Modules 1 and 2? How?

Can you give examples of a good match between a test you know and the
content of the student’s learning?

How to evaluate these
assessments and their
appropriacy for specific contexts

What activities could you do in class to help students learn from an
achievement or proficiency test?

How can you help students face the challenges of memory and timing in
these tests?

The issues involved in
conducting a pre-existing or
standardised test

General discussion questions

« What might you find challenging about delivering assessments of learning? Why?
« In what ways do you think you can practically adapt or adjust pre-existing tests to support

learning?
« How can you help learners understand the expectations and assessment criteria of pre-

existing or standardised tests?
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What teachers can do by the end of Module 3

Level 1.1 can conduct and mark end of unit tests from the course book
« understand the purpose of an assessment

Level 1.2 can conduct and mark progress tests when given the material to do so and conduct oral
tests when given the material to do so

« make decisions about which type of assessment to use appropriately
o conduct and mark internal standardized assessments fairly and reliably
o interpret results to plan remedial teaching on assessment points

Level 2.1 can conduct regular progress tests including an oral component,

 evaluate tests for appropriacy and fairness

« can identify areas for students to work on from the results of tests and assessment tasks

« can give clear feedback on the strengths and weaknesses identified and set priorities for
individual work

1Back to Contents
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Assessment of
Learning: Delivering
Classroom-Based

Tests

Module 4 focuses on understanding how we deliver assessments for learning (AfL). The Module
outlines how and why we involve the learners and focuses on how to deliver assessments in the
classroom. The Module considers the different ways we can structure these and develops
participants’ understanding of how to deliver these assessments so that they are fair and reliable.
The module looks at examples of assessments and how these can be used to progress learning.

Approach

Module sub-topic

Example Activity

The different ways we can
structure assessments in the
classroom

Which of these ways have you experienced or tried and how successful
were they?

How to involve learners

Can you think of examples of ways to involve your learners in classroom-
based tests regardless of age or level?

What kind of support do learners need to help participate in the
assessment process?

How to deliver these assessments
so that they are fair and reliable

What would you put in place to ensure classroom-based assessments are
fair and reliable? Why?

Examples of assessments and
how these can be used to
progress learning

Which type of assessments do you prefer? Why?
Which type of assessments do your students prefer? Why?

General discussion questions

o Why do you think it is important to involve learners in the assessment process?
o How do you think students benefit from being assessed in different ways?
« In what ways do you think you can create learning opportunities from classroom-based

assessments?

LAPP English, version 2, Handbook
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What teachers can do by the end of Module 4

Level 1.1 can conduct and mark end of unit tests from the course book
« understand when to give an assessment (e.g. end of unit)
« ensure students understand why they are being assessed
« ensure students understand what criteria they are being assessed on
« ensure students understand the test instructions

Level 1.2 can conduct and mark progress tests when given the material to do so and conduct oral
tests when given the material to do so

« make decisions about which type of assessment to use appropriately
« can conduct and mark internal standardized assessments fairly and reliably

Level 2.1 can conduct regular progress tests including an oral component,
« understand the potential outcomes of assessments

1 Back to Contents
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Assessment of AODULE 5

Learning: Managing e
Results and Feedback '

Module 5 focuses on the results of classroom-based assessments. It considers the kind of information
teachers can gather and how they communicate outcomes to learners and others. The module
considers how to manage classroom-based assessment so that teachers gather appropriate
information about student learning. It also helps participants develop an understanding of how to
interpret the results of any assessments and looks at different ways to give meaningful feedback to
learners.

Approach

Module sub-topic Example Activity

How to manage classroom-based What kind of information do you need about your students’ learning?

assessment so that you gather Why?

appropriate information about When would be the best time to gather evidence about this learning?

student learning Why?
Who do you need to report the results of classroom-based assessment

How to interpret and report the to? Why?

results of any assessments What kind of information do you need to give the various groups
interested in any assessments? How would you deliver this?
How important has feedback been to you in your own learning
processes? Why?

Different ways to give meaningful How important is it for you to give feedback to learners? When do you

feedback to learners do this?
Which elements of effective feedback can you incorporate into the
feedback you give?
Do you vary the feedback you give? Why/Why not?

Self-assessment See self-assessment questions at end of Module + Section 4 below

General discussion questions

« Why do you think it is important to include an improvement task in any feedback to

learners?
o What do you think is important when suggesting an improvement task to learners?
o What are the advantages and disadvantages of allowing students to repeat an assessment

after feedback
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What teachers can do by the end of Module 5

Level 1.1 can conduct and mark end of unit tests from the course book
« ensure students understand why they are being assessed
« ensure students understand what criteria they are being assessed on

Level 1.2 can conduct and mark progress tests when given the material to do so and conduct oral
tests when given the material to do so

« make decisions about which type of assessment to use appropriately

« conduct and mark internal standardized assessments fairly and reliably

« interpret results to plan remedial teaching on assessment points

Level 2.1 can conduct regular progress tests including an oral component,

« understand the potential outcomes of assessments

« identify areas for students to work on from the results of tests and assessment tasks
give clear feedback on the strengths and weaknesses identified and set priorities for
individual work
give clear, specific tasks to help students improve their performance

1 Back to Contents
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5 Putting Assessment Competence into Action

As with all CPD, what a teacher gets out of this will very much depend on their context and how they
can implement the learning in their own teaching and assessing. In order to reinforce their learning,
teachers can:

« reflect on their own beliefs and practices, individually or collaboratively with colleagues
« self-assess and/or make an action plan
 justtry out one new idea.

Self-assessment questions:

Has completing the course helped you to use the EPG more effectively in assessing your own
competences?

How confident are you in choosing assessment activities which are appropriate for specific learning
objectives?

How well do you understand how to use in-class activities to assess your students’ progress?

How effectively can you use assessments to identify strengths and areas for improvement in your
students?

How often do you use the results of assessment to inform your teaching?

How confident do you feel that the grades you report to your students are reliable?

Post-LAPP Professional Development activities
« lead an INSETT for colleagues who have not done the course about their key takeaways
« review in-class assessment practices
« set up a working group to look at formative assessment and good practices in their institution

o check the EPG Assessment competences (Appendix 1) and consider how to improve each sub-skill
o exchange ideas and practices in a group with each participant leading on one EPG sub-skill

6 Advisory notes

1) Participants may complete the activities in any order. The programme can accommodate
differing learning styles so they can dip in and out of modules as they wish. However, we strongly
recommend following the materials in their numerical order within and across modules.
Encourage participants to complete Modules 1 and 2 in order before considering the details of
assessment in Modules 3, 4 and 5. It is essential they understand assessment principles before
applying them to tests.

2) Allow enough time for understanding and the opportunity to practise between Modules.

3) Encourage trainees to specify and share how they are involving learners in the assessment
process.

4) It may be a good idea for trainees to skim through each Module a second time before any
discussions.

5) Encourage trainees to conduct learner surveys to collect data on their views on assessment and
any new practices they implement.

6) There is a lot of information to absorb in the modules, especially if trainees also engage with the
supporting documents (such as CEFR etc). Try to focus discussions on the key points to ensure
trainees can implement the most important practices in their classroom.

) Encourage trainees to collaborate and review or design classroom tests together. Even if they
are teaching different levels/ages, they can critically review each other’s assessments as the
principles apply across all testing.

1 Back to Contents

LAPP English, version 2, Handbook 21



References

ALTE. (2020). Principles of good practice. Association of Language Testers in Europe.
https://cdn.wildapricot.com/218795/resources/Documents/ALTE%20Principles%200f%20Good%
20Practice%200nline%20(Final).pdf?version=1589207132000&Policy=eyJTdGFOZW1IlbnQiOiBbey
JSZXNvdXJjZ516lmhOdHBzOi8vY2RulLndpbGRhcHIpY290LmNvbS8yMTg30TUvecmVzb3VyY2VzLORv
Y3vtzw

Council of Europe. (2020). Common European framework of reference for languages: Learning,
teaching, assessment—Companion volume. Council of Europe. https://rm.coe.int/common-
european-framework-of-reference-for-languages-learning-teaching/16809ea0d4

EAQUALS. (2020). European Profiling Grid booklet. European Association for Quality Language
Services. https://www.eaquals.org/resources/european-profiling-grid-booklet/

EALTA. (2006). Guidelines for good practice in language testing and assessment. European
Association for Language Testing and Assessment.
https://ealta.eu/documents/archive/guidelines/English.pdf

Fulcher, G. (2025). Practical language testing (2" ed.). Routledge.

IELTS. (n.d.). International English Language Testing System. https://www.ielts.org

Shohamy, E. (2001). The power of tests: A critical perspective on the uses of language tests. Pearson
Education.

Wormeli, R. (2006). Fair isn’t always equal: Assessing and grading in the differentiated classroom.
Stenhouse Publishers.

Useful further guides

American Educational Research Association, American Psychological Association, & National Council
on Measurement in Education. (2014). Standards for educational and psychological testing.
American Educational Research Association.
https://www.aera.net/Publications/Books/Standards-for-Educational-Psychological-Testing-
2014-Edition

Assessment Reform Group. (2002). Assessment for learning: 10 principles. University of Stirling.
https://www.storre.stir.ac.uk/bitstream/1893/32458/1/Assessment%20for%20learning%2010%2
Oprinciples%202002.pdf

Cambridge University Press. (2020). Assessment for young learners in the English language
classroom. Cambridge Papers in ELT.
https://www.cambridge.org/us/files/9516/0217/6403/CambridgePapersInELT AssessmentForYLs
_2020_ONLINE.PDF

Chong, S. W., & Reinders, H. (2023). Introduction: Learning-oriented language assessment—Insights
for evidence-based practices. In S. W. Chong & H. Reinders (Eds.), Innovation in learning-oriented
language assessment (pp. 1-11). Palgrave Macmillan. https://doi.org/10.1007/978-3-031-18950-
0.1

LAPP English, version 2, Handbook 22


https://cdn.wildapricot.com/218795/resources/Documents/ALTE%20Principles%20of%20Good%20Practice%20Online%20(Final).pdf?version=1589207132000&Policy=eyJTdGF0ZW1lbnQiOiBbeyJSZXNvdXJjZSI6Imh0dHBzOi8vY2RuLndpbGRhcHJpY290LmNvbS8yMTg3OTUvcmVzb3VyY2VzL0RvY3VtZW50cy9BTFRFJTIwUHJpbmNpcGxlcyUyMG9mJTIwR29vZCUyMFByYWN0aWNlJTIwT25saW5lJTIwKEZpbmFsKS5wZGY~dmVyc2lvbj0xNTg5MjA3MTMyMDAwIiwiQ29uZGl0aW9uIjp7IkRhdGVMZXNzVGhhbiI6eyJBV1M6RXBvY2hUaW1lIjoxNzg1NzU2MDM3fSwiSXBBZGRyZXNzIjp7IkFXUzpTb3VyY2VJcCI6IjAuMC4wLjAvMCJ9fX1dfQ__&Signature=fOhJPykAdHnnCs~EE7Vh-M2ReRYrOnEzbweDeP-LHR~EF9SjHw535D1dXwbPvJqufq33GiPVuwqcUKXXupm1ZVJv6M3eSSQD-QIVIIJhosiJ7xs9dPruIu5vVNIgx74eDGy1wU6HQ4oMhPIdvaVgwob7GLMR2l8LUyVRYFPTq3WwarBLAttmx28QTeMBo820KEeUs~9qJWvGuOCKgb6O4iU9TuOOuDwHuytdj~Wykdr03xiRjMZXXPIVfR6L-B5HhyDjZUln3oDHvJAQdQcjspUtkA7vA7um5hqMwdiRUlZn~nssRk3oJG24uQu5xZcgcyWpHQ7y8AIaArd3XmDz3w__&Key-Pair-Id=K27MGQSHTHAGGF
https://cdn.wildapricot.com/218795/resources/Documents/ALTE%20Principles%20of%20Good%20Practice%20Online%20(Final).pdf?version=1589207132000&Policy=eyJTdGF0ZW1lbnQiOiBbeyJSZXNvdXJjZSI6Imh0dHBzOi8vY2RuLndpbGRhcHJpY290LmNvbS8yMTg3OTUvcmVzb3VyY2VzL0RvY3VtZW50cy9BTFRFJTIwUHJpbmNpcGxlcyUyMG9mJTIwR29vZCUyMFByYWN0aWNlJTIwT25saW5lJTIwKEZpbmFsKS5wZGY~dmVyc2lvbj0xNTg5MjA3MTMyMDAwIiwiQ29uZGl0aW9uIjp7IkRhdGVMZXNzVGhhbiI6eyJBV1M6RXBvY2hUaW1lIjoxNzg1NzU2MDM3fSwiSXBBZGRyZXNzIjp7IkFXUzpTb3VyY2VJcCI6IjAuMC4wLjAvMCJ9fX1dfQ__&Signature=fOhJPykAdHnnCs~EE7Vh-M2ReRYrOnEzbweDeP-LHR~EF9SjHw535D1dXwbPvJqufq33GiPVuwqcUKXXupm1ZVJv6M3eSSQD-QIVIIJhosiJ7xs9dPruIu5vVNIgx74eDGy1wU6HQ4oMhPIdvaVgwob7GLMR2l8LUyVRYFPTq3WwarBLAttmx28QTeMBo820KEeUs~9qJWvGuOCKgb6O4iU9TuOOuDwHuytdj~Wykdr03xiRjMZXXPIVfR6L-B5HhyDjZUln3oDHvJAQdQcjspUtkA7vA7um5hqMwdiRUlZn~nssRk3oJG24uQu5xZcgcyWpHQ7y8AIaArd3XmDz3w__&Key-Pair-Id=K27MGQSHTHAGGF
https://cdn.wildapricot.com/218795/resources/Documents/ALTE%20Principles%20of%20Good%20Practice%20Online%20(Final).pdf?version=1589207132000&Policy=eyJTdGF0ZW1lbnQiOiBbeyJSZXNvdXJjZSI6Imh0dHBzOi8vY2RuLndpbGRhcHJpY290LmNvbS8yMTg3OTUvcmVzb3VyY2VzL0RvY3VtZW50cy9BTFRFJTIwUHJpbmNpcGxlcyUyMG9mJTIwR29vZCUyMFByYWN0aWNlJTIwT25saW5lJTIwKEZpbmFsKS5wZGY~dmVyc2lvbj0xNTg5MjA3MTMyMDAwIiwiQ29uZGl0aW9uIjp7IkRhdGVMZXNzVGhhbiI6eyJBV1M6RXBvY2hUaW1lIjoxNzg1NzU2MDM3fSwiSXBBZGRyZXNzIjp7IkFXUzpTb3VyY2VJcCI6IjAuMC4wLjAvMCJ9fX1dfQ__&Signature=fOhJPykAdHnnCs~EE7Vh-M2ReRYrOnEzbweDeP-LHR~EF9SjHw535D1dXwbPvJqufq33GiPVuwqcUKXXupm1ZVJv6M3eSSQD-QIVIIJhosiJ7xs9dPruIu5vVNIgx74eDGy1wU6HQ4oMhPIdvaVgwob7GLMR2l8LUyVRYFPTq3WwarBLAttmx28QTeMBo820KEeUs~9qJWvGuOCKgb6O4iU9TuOOuDwHuytdj~Wykdr03xiRjMZXXPIVfR6L-B5HhyDjZUln3oDHvJAQdQcjspUtkA7vA7um5hqMwdiRUlZn~nssRk3oJG24uQu5xZcgcyWpHQ7y8AIaArd3XmDz3w__&Key-Pair-Id=K27MGQSHTHAGGF
https://cdn.wildapricot.com/218795/resources/Documents/ALTE%20Principles%20of%20Good%20Practice%20Online%20(Final).pdf?version=1589207132000&Policy=eyJTdGF0ZW1lbnQiOiBbeyJSZXNvdXJjZSI6Imh0dHBzOi8vY2RuLndpbGRhcHJpY290LmNvbS8yMTg3OTUvcmVzb3VyY2VzL0RvY3VtZW50cy9BTFRFJTIwUHJpbmNpcGxlcyUyMG9mJTIwR29vZCUyMFByYWN0aWNlJTIwT25saW5lJTIwKEZpbmFsKS5wZGY~dmVyc2lvbj0xNTg5MjA3MTMyMDAwIiwiQ29uZGl0aW9uIjp7IkRhdGVMZXNzVGhhbiI6eyJBV1M6RXBvY2hUaW1lIjoxNzg1NzU2MDM3fSwiSXBBZGRyZXNzIjp7IkFXUzpTb3VyY2VJcCI6IjAuMC4wLjAvMCJ9fX1dfQ__&Signature=fOhJPykAdHnnCs~EE7Vh-M2ReRYrOnEzbweDeP-LHR~EF9SjHw535D1dXwbPvJqufq33GiPVuwqcUKXXupm1ZVJv6M3eSSQD-QIVIIJhosiJ7xs9dPruIu5vVNIgx74eDGy1wU6HQ4oMhPIdvaVgwob7GLMR2l8LUyVRYFPTq3WwarBLAttmx28QTeMBo820KEeUs~9qJWvGuOCKgb6O4iU9TuOOuDwHuytdj~Wykdr03xiRjMZXXPIVfR6L-B5HhyDjZUln3oDHvJAQdQcjspUtkA7vA7um5hqMwdiRUlZn~nssRk3oJG24uQu5xZcgcyWpHQ7y8AIaArd3XmDz3w__&Key-Pair-Id=K27MGQSHTHAGGF
https://cdn.wildapricot.com/218795/resources/Documents/ALTE%20Principles%20of%20Good%20Practice%20Online%20(Final).pdf?version=1589207132000&Policy=eyJTdGF0ZW1lbnQiOiBbeyJSZXNvdXJjZSI6Imh0dHBzOi8vY2RuLndpbGRhcHJpY290LmNvbS8yMTg3OTUvcmVzb3VyY2VzL0RvY3VtZW50cy9BTFRFJTIwUHJpbmNpcGxlcyUyMG9mJTIwR29vZCUyMFByYWN0aWNlJTIwT25saW5lJTIwKEZpbmFsKS5wZGY~dmVyc2lvbj0xNTg5MjA3MTMyMDAwIiwiQ29uZGl0aW9uIjp7IkRhdGVMZXNzVGhhbiI6eyJBV1M6RXBvY2hUaW1lIjoxNzg1NzU2MDM3fSwiSXBBZGRyZXNzIjp7IkFXUzpTb3VyY2VJcCI6IjAuMC4wLjAvMCJ9fX1dfQ__&Signature=fOhJPykAdHnnCs~EE7Vh-M2ReRYrOnEzbweDeP-LHR~EF9SjHw535D1dXwbPvJqufq33GiPVuwqcUKXXupm1ZVJv6M3eSSQD-QIVIIJhosiJ7xs9dPruIu5vVNIgx74eDGy1wU6HQ4oMhPIdvaVgwob7GLMR2l8LUyVRYFPTq3WwarBLAttmx28QTeMBo820KEeUs~9qJWvGuOCKgb6O4iU9TuOOuDwHuytdj~Wykdr03xiRjMZXXPIVfR6L-B5HhyDjZUln3oDHvJAQdQcjspUtkA7vA7um5hqMwdiRUlZn~nssRk3oJG24uQu5xZcgcyWpHQ7y8AIaArd3XmDz3w__&Key-Pair-Id=K27MGQSHTHAGGF
https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4
https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4
https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4
https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4
https://www.eaquals.org/resources/european-profiling-grid-booklet/
https://www.eaquals.org/resources/european-profiling-grid-booklet/
https://www.eaquals.org/resources/european-profiling-grid-booklet/
https://ealta.eu/documents/archive/guidelines/English.pdf
https://ealta.eu/documents/archive/guidelines/English.pdf
https://www.ielts.org/
https://www.ielts.org/
https://www.ielts.org/
https://www.aera.net/Publications/Books/Standards-for-Educational-Psychological-Testing-2014-Edition
https://www.aera.net/Publications/Books/Standards-for-Educational-Psychological-Testing-2014-Edition
https://www.aera.net/Publications/Books/Standards-for-Educational-Psychological-Testing-2014-Edition
https://www.storre.stir.ac.uk/bitstream/1893/32458/1/Assessment%20for%20learning%2010%20principles%202002.pdf
https://www.storre.stir.ac.uk/bitstream/1893/32458/1/Assessment%20for%20learning%2010%20principles%202002.pdf
https://www.storre.stir.ac.uk/bitstream/1893/32458/1/Assessment%20for%20learning%2010%20principles%202002.pdf
https://www.cambridge.org/us/files/9516/0217/6403/CambridgePapersInELT_AssessmentForYLs_2020_ONLINE.PDF
https://www.cambridge.org/us/files/9516/0217/6403/CambridgePapersInELT_AssessmentForYLs_2020_ONLINE.PDF
https://www.cambridge.org/us/files/9516/0217/6403/CambridgePapersInELT_AssessmentForYLs_2020_ONLINE.PDF
https://doi.org/10.1007/978-3-031-18950-0_1
https://doi.org/10.1007/978-3-031-18950-0_1
https://doi.org/10.1007/978-3-031-18950-0_1
https://doi.org/10.1007/978-3-031-18950-0_1

Green, A. (2021). Exploring language assessment and testing: Language in action (2nd ed.).
Routledge.

Oxford University Press. (2019). Effective feedback: The key to successful assessment for learning.
https://www.oup.es/en/professional-development/expert/effective-feedback-the-key-to-
successful-assessment-for-learning

Wiliam, D. (2011). What assessment can, and cannot, do. Pedagogiska Magasinet.
https://www.dylanwiliam.org/Dylan_Wiliams_website/Papers.html

Wiliam, D. (n.d.). Dylan Wiliam [YouTube channel]. YouTube. Retrieved August 11, 2026, from
https://www.youtube.com/user/dylanwiliam

Fulcher, G. (n.d.). Glenn Fulcher [YouTube channel]. YouTube. Retrieved August 11, 2026, from
https://www.youtube.com/@glennfulcher5625

1 Back to Contents

LAPP English, version 2, Handbook 23


https://www.youtube.com/user/dylanwiliam
https://www.youtube.com/user/dylanwiliam
https://www.youtube.com/@glennfulcher5625
https://www.youtube.com/@glennfulcher5625
https://www.oup.es/en/professional-development/expert/effective-feedback-the-key-to-successful-assessment-for-learning
https://www.oup.es/en/professional-development/expert/effective-feedback-the-key-to-successful-assessment-for-learning
https://www.oup.es/en/professional-development/expert/effective-feedback-the-key-to-successful-assessment-for-learning
https://www.dylanwiliam.org/Dylan_Wiliams_website/Papers.html
https://www.dylanwiliam.org/Dylan_Wiliams_website/Papers.html

Appendices

Appendix 1: Expanded EPG scale for Assessment Competency

EPG Level 1.1 1.2 2.1
EPG can conduct and mark « can conduct and mark « can conduct regular
Descriptor end of unit tests from progress tests (e.g. end progress tests including an
for the the course book of term, end of year) oral component,
when given the material
Assessment to do so « can identify areas for
Competence students to work on from
+ can conduct oral tests the results of tests and
when given the assessment tasks
materials to do so
« can give clear feedback on
« can prepare and the strengths and
conduct appropriate weaknesses identified and
revision activities set priorities for individual
work
Sub- understands the « can make decisions about » understands the principles
competences purpose of an which type of assessment to of assessment and why

assessment

understands when to
give an assessment
(e.g. end of unit)

can ensure students
understand why they
are being assessed

can ensure students
understand what
criteria they are being
assessed on

can ensure students
understand the test
instructions

use appropriately

« can conduct and mark
internal standardized
assessments fairly and
reliably

« can deliver oral assessments

fairly and reliably

+ can interpret results to plan

remedial teaching on the
assessment points

they are important

» can evaluate tests for
appropriacy and fairness

« understand the potential
outcomes of assessments

« can identify areas for
students to work on from
the results of tests and
assessment tasks

« can give clear feedback on
the strengths and
weaknesses identified and
set priorities for individual
work

» can give clear, specific
tasks to help students
improve their performance
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Appendix 2: Details of progression through EPG levels in LAPP

Module

EPG Progression
points

Sub-competences

1.1

understands the purpose of an assessment
understands when to give an assessment (e.g. end of unit)

1.2

can make decisions about which type of assessment to use
appropriately

can conduct and mark internal standardized assessments
fairly and reliably

2.1

understands the principles of assessment and why they
are important

11

understands the purpose of an assessment

1.2

can make decisions about which type of assessment to use
appropriately

can conduct and mark internal standardized assessments
fairly and reliably

can deliver oral assessments fairly and reliably

2.1

understands the principles of assessment and why they
are important

can evaluate tests for appropriacy and fairness

understand the potential outcomes of assessments

1.1

understands the purpose of an assessment

1.2

can make decisions about which type of assessment to use
appropriately

can conduct and mark internal standardized assessments
fairly and reliably

can interpret results to plan remedial teaching on the
assessment points

2.1

can evaluate tests for appropriacy and fairness

can identify areas for students to work on from the
results of tests and assessment tasks

can give clear feedback on the strengths and weaknesses
identified and set priorities for individual work

LAPP English, version 2, Handbook

25




Module

EPG Progression
points

Sub-competences

11

un;{c)erstands when to give an assessment (e.g. end of
uni

can ensure students understand why they are being
assessed

can ensure students understand what criteria they are
being assessed on

can ensure students understand the test instructions

1.2

can make decisions about which type of assessment to
use appropriately

can conduct and mark internal standardized assessments
fairly and reliably

can interpret results to plan remedial teaching on the
assessment points

2.1

can evaluate tests for appropriacy and fairness
understand the potential outcomes of assessments

can identify areas for students to work on from the
results of tests and assessment tasks

can give clear feedback on the strengths and weaknesses
identified and set priorities for individual work

11

can ensure students understand why they are being
assessed

can ensure students understand what criteria they are
being assessed on

1.2

can make decisions about which type of assessment to
use appropriately

can conduct and mark internal standardized assessments
fairly and reliably

can interpret results to plan remedial teaching on the
assessment points

2.1

understand the potential outcomes of assessments

can identify areas for students to work on from the
results of tests and assessment tasks

can give clear feedback on the strengths and weaknesses
identified and set priorities for individual work

can give clear, specific tasks to help students improve
their performance
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	1 Purpose of the Handbook
	This Handbook is intended to support managers and trainers in using the Language Assessment Professionalisation Programme (LAPP) as part of a Continuous Professional Development programme (CPD). Although the course is free-standing and can be used by individuals alone to increase their knowledge of, and skills in, assessment practices, teachers will be able to benefit significantly from participating as part of a group which allows review and discussion of the key learning points.
	The Handbook explains the course purpose and content along with an outline of how it supports participants in progressing along the initial levels of Assessment Competence with the European Profiling Grid (EPG). The main focus of the Handbook is to illustrate how features and activities within each module of the LAPP course can be activated in a CPD setting along with suggestions for how groups can support each other along their learning journey.

	2 The LAPP Programme
	This consists of five online self-access modules each covering different aspects of assessment. The modules build from applying principles of practice through to managing classroom-based tests. The intention is that participants work their way consecutively through the modules, building on the knowledge transferred from each one.
	The Programme is designed to be accessible to both pre-service and in-service teachers taking them from Level 1.1 to Level 2.1 on the European Profiling Grid competence in Assessment. The general competences described in the EPG at these levels have been broken down into sub-competences to allow participants to develop the separate components within each skill. See Appendix 1 for details.
	A summary of the focus and content of each module is outlined in the table below. This is followed by detailed descriptions of content along with the specific sub-competences of assessment in the EPG which are applied at each stage.
	The modules cover:
	basic principles in assessment
	best practice in assessment
	Key considerations
	Module
	1
	Focus
	Introduction to assessment and relevant reference documents
	Principles, purposes and impact of assessment

	Content
	when and why we use assessments
	differing views of assessment
	the importance of fairness in assessment
	resources we can use to evaluate and design assessments
	the principles of fairness, validity, reliability and impact how the principles apply to assessment tasks
	the different purposes of assessment
	how assessments might affect learning
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	Assessment of Learning: fairness and appropriacy
	Assessment for Learning: delivering classroom-based tests
	Assessment for Learning: managing results and feedback
	the concept of assessment of learning and the rationale for this type of assessment
	different types of these assessments and their purposes
	how to evaluate these assessments and their appropriacy for specific contexts
	the issues involved in conducting a pre-existing or standardised test
	the different ways we can structure assessments in the classroom
	how to involve learners
	how to deliver these assessments so that they are fair and reliable
	examples of assessments and how these can be used to progress learning
	how to manage classroom-based assessment so that you gather appropriate information about student learning
	how to interpret and report the results of any assessments different ways to give meaningful feedback to learners
	At the end of the Programme, participants will be able to:
	evaluate the quality of standardised and unit assessments and the relevance to their
	learners
	design in-class assessments as part of learning progression.
	LAPP English, version 2, Handbook
	3 Embedding LAPP in CPD
	There are a range of approaches which trainers can employ to support teachers as they work their way through the modules. These include:
	pairing with fellow participants
	working with mentors/more experienced teachers to put content into action,
	group presentations to report on any activities resulting from working with assessment in
	the classroom
	group discussions to focus on understanding of content (especially Modules 1 & 2)
	Trainers will decide the most suitable format, activities and timing for their cohort of trainees but what follows are some suggestions. It is a good idea to allow enough time between modules for trainees to digest the ideas and information and put some activities into practice in the classroom, where appropriate. A suitable model might be:
	(a) trainees complete a module on their own
	(b) trainees discuss issues and application of ideas in the module with another trainee or group (c) trainees apply reading and/or ideas from content in their own classrooms
	(d) trainees report back on and discuss results of (c) with their trainer.
	Each module gives participants the opportunity to reflect on their learning but trainers may prefer to build in additional reflective activities to support this.

	4 The LAPP Platform: Interface, Navigation and Certificate of
	Completion
	There are 10 important steps you need to familiarise yourself with before you start learning. These should not take too long, and are easily accessible via the table of contents menu on the right-hand side:
	Make sure you switch on the sound on your device, which is recommended. If that is not possible, make sure you read all the transcripts provided.
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	1. Registration and log-in
	2. Accessing the course
	3. Navigation panel
	4. Accessibility settings
	5. Course structure
	6. Tracking your overall progress at module level
	7. Recommended learning approach
	8. Flexible access to modules and components
	For example, as a teacher educator, can I dip in and out as I wish in order to provide relevant items for my team?
	Yes, you can. You can choose one or more components you wish to share with your colleagues or groups for training purposes. The modules can be accessed in any order, as required, as can each component within the module.

	9. Obtaining my Certificate of Completion
	In order to qualify for your Certificate you need to have successfully completed the end-of-module requirements and at least 80% of all the tests and quizzes.

	10. Certificate Validation Service
	All LAPP Certificates of Completion have a personalised, unique QR code embedded so that you can demonstrate evidence of having completed the LAPP English course to interested third parties such as school managers, work groups, CPD trainers, employers, public agencies, ministries, and so forth.
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	Introduction to
	Assessment
	Approach
	Module sub-topic
	Example Activity
	General discussion questions


	What teachers can do by the end of Module 1
	Level 1.1 can conduct and mark end of unit tests from the course book
	understands the purpose of an assessment
	understands when to give an assessment (e.g. end of unit)

	Level 1.2 can conduct and mark progress tests when given the material to do so and conduct oral tests when given the material to do so
	can make decisions about which type of assessment to use appropriately
	can conduct and mark internal standardized assessments fairly and reliably

	Level 2.1 can conduct regular progress tests including an oral component,
	understands the principles of assessment and why they are important
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	Principles, Purposes and Impact of Assessment
	Approach
	Module sub-topic
	Example Activity
	General discussion questions


	What teachers can do by the end of Module 2
	Level 1.1 can conduct and mark end of unit tests from the course book
	understand the purpose of an assessment

	Level 1.2 can conduct and mark progress tests when given the material to do so and conduct oral tests when given the material to do so
	make decisions about which type of assessment to use appropriately
	conduct and mark internal standardized assessments fairly and reliably
	deliver oral assessments fairly and reliably

	Level 2.1 can conduct regular progress tests including an oral component,
	understand the principles of assessment and why they are important
	evaluate tests for appropriacy and fairness
	understand the potential outcomes of assessments
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	Assessment of Learning: Achievement and Proficiency Tests
	Approach
	Module Sub-topic
	Example Activity
	General discussion questions


	What teachers can do by the end of Module 3
	Level 1.1 can conduct and mark end of unit tests from the course book
	understand the purpose of an assessment

	Level 1.2 can conduct and mark progress tests when given the material to do so and conduct oral tests when given the material to do so
	make decisions about which type of assessment to use appropriately
	conduct and mark internal standardized assessments fairly and reliably
	interpret results to plan remedial teaching on assessment points

	Level 2.1 can conduct regular progress tests including an oral component,
	evaluate tests for appropriacy and fairness
	can identify areas for students to work on from the results of tests and assessment tasks
	can give clear feedback on the strengths and weaknesses identified and set priorities for individual work
	↑Back to Contents

	LAPP English, version 2, Handbook


	Assessment of Learning: Delivering Classroom-Based Tests
	Approach
	Module sub-topic
	Example Activity
	General discussion questions


	What teachers can do by the end of Module 4
	Level 1.1 can conduct and mark end of unit tests from the course book
	understand when to give an assessment (e.g. end of unit)
	ensure students understand why they are being assessed
	ensure students understand what criteria they are being assessed on
	ensure students understand the test instructions

	Level 1.2 can conduct and mark progress tests when given the material to do so and conduct oral tests when given the material to do so
	make decisions about which type of assessment to use appropriately
	can conduct and mark internal standardized assessments fairly and reliably

	Level 2.1 can conduct regular progress tests including an oral component,
	understand the potential outcomes of assessments
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	Assessment of Learning: Managing Results and Feedback
	Approach
	Module sub-topic
	Example Activity
	General discussion questions


	What teachers can do by the end of Module 5
	Level 1.1 can conduct and mark end of unit tests from the course book
	ensure students understand why they are being assessed
	ensure students understand what criteria they are being assessed on

	Level 1.2 can conduct and mark progress tests when given the material to do so and conduct oral tests when given the material to do so
	make decisions about which type of assessment to use appropriately
	conduct and mark internal standardized assessments fairly and reliably
	interpret results to plan remedial teaching on assessment points

	Level 2.1 can conduct regular progress tests including an oral component,
	understand the potential outcomes of assessments
	identify areas for students to work on from the results of tests and assessment tasks
	give clear feedback on the strengths and weaknesses identified and set priorities for individual work
	give clear, specific tasks to help students improve their performance
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	5 Putting Assessment Competence into Action
	As with all CPD, what a teacher gets out of this will very much depend on their context and how they can implement the learning in their own teaching and assessing. In order to reinforce their learning, teachers can:
	reflect on their own beliefs and practices, individually or collaboratively with colleagues
	self-assess and/or make an action plan
	just try out one new idea.
	Self-assessment questions:
	Has completing the course helped you to use the EPG more effectively in assessing your own competences?
	How confident are you in choosing assessment activities which are appropriate for specific learning objectives?
	How well do you understand how to use in-class activities to assess your students’ progress?
	How effectively can you use assessments to identify strengths and areas for improvement in your students?
	How often do you use the results of assessment to inform your teaching?
	How confident do you feel that the grades you report to your students are reliable?

	Post-LAPP Professional Development activities
	lead an INSETT for colleagues who have not done the course about their key takeaways
	review in-class assessment practices
	set up a working group to look at formative assessment and good practices in their institution
	check the EPG Assessment competences (Appendix 1) and consider how to improve each sub-skill
	exchange ideas and practices in a group with each participant leading on one EPG sub-skill


	6 Advisory notes
	1)
	2)
	3)
	4)
	5)
	6)
	7)
	Participants may complete the activities in any order. The programme can accommodate
	differing learning styles so they can dip in and out of modules as they wish. However, we strongly
	recommend following the materials in their numerical order within and across modules. Encourage participants to complete Modules 1 and 2 in order before considering the details of assessment in Modules 3, 4 and 5. It is essential they understand assessment principles before applying them to tests.
	Allow enough time for understanding and the opportunity to practise between Modules.
	Encourage trainees to specify and share how they are involving learners in the assessment process.
	It may be a good idea for trainees to skim through each Module a second time before any discussions.
	Encourage trainees to conduct learner surveys to collect data on their views on assessment and any new practices they implement.
	There is a lot of information to absorb in the modules, especially if trainees also engage with the supporting documents (such as CEFR etc). Try to focus discussions on the key points to ensure trainees can implement the most important practices in their classroom.
	Encourage trainees to collaborate and review or design classroom tests together. Even if they
	are teaching different levels/ages, they can critically review each other’s assessments as the principles apply across all testing.
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